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1- Introduction 
i. About the placement project and the research "
The Student Placement Research forms part of a programme of inquiry linked to the ArtWorks Scotland (AWS) programme. It enabled research for AWS to focus on a 
new Further/Higher Education (FE/HE) partnership project between New College Lanarkshire (NCL - formerly Motherwell College), Offender Learning Services and Skills 
and the Department of Sculpture and Environmental Art (SEA), The Glasgow School of Art (GSA), which involved the placement of 15 Undergraduate Fine Art, Higher 
Education students in 7 Scottish Prison Learning Centres, operated by NCL. Students worked closely with 15 members of Learning Centre staff - teachers, as well as 
Learning Centre managers - involving some 50 short and long term prisoners as participants in the project. The project arose from an initial dialogue between Kirsten 
Sams, NCL’s Manager, Offender Learning and Skills and Paul Cosgrove, Head of Sculpture and Environmental Art, looking at the potential for professional development 
linkages, including student placements. The dialogue led to a new idea for working together that responded to the diverse contexts of prison settings and the specific 
nature of the SEA programme - discipline mixed, Sculpture and Environmental Art, where students develop ideas and responses to contexts of both people and place. 
This context-led approach and response, offered a potentially different insight to other areas of art production within a prison learning setting. From the outset, the 
Placement Project was set up to be negotiated in order to allow the SEA/GSA and NCL partnership to evolve. This took time, trust and careful management throughout 
to allow flexibility, responsiveness and risk-taking to form part of the students’ processes. This approach required a balance between the kinds of advanced planning 
associated with work in prisons and the desire to support openness in the creative processes used.  

SEA had previous experience of organising student placements, mostly within wider cultural organisations. NCL had experience of hosting student placements, however, 
these had, for the most part involved smaller numbers, often single students at different times, and not on the scale realised through this partnership. As such the 
Placement partnership was a new departure for both institutions with potential to enhance both partners’ activity by: 

• forming part of and extending the menu of ‘live’ placement options being developed by SEA for students on their programme  

• offering a significant opportunity for students to respond to a context that they ordinarily would not have access to 

• supporting NCL to further develop interests in widening learners’ experiences of diverse forms of art practice, in particular cross-subject and context led approaches 

AWS’ interests in this area of Placement activity builds on previous research findings from the ArtWorks Scotland funded Peer to Peer Networks (PPNs) (Dean, 2012)  , 1

which, highlighted variation in artists’ individual experiences of Placements in terms of what was on offer, at what stage in their careers, how opportunities were set up 
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and delivered, and in particular the different sense of value artists placed on them. The focus also grows from Consilium’s (2012) research for AWS, in particular their 
recommendations re-means of supporting the initial training of artists, especially opportunity to develop case studies of practice and pilots, which, may also involve the 
production of guidance/documentation for HE/FE institutions incorporating placements in their provision (p.60)  . The findings from both sets of research were integrated 2

into the ArtWorks Scotland 2013/2014 Action Plan.  

The Student Placement research supported the ambitions of the Action Plan in a number of potential areas:   3

"
• pilot a range of approaches to raising the profile of work in participatory settings in under-graduate courses and develop good practice guidance for placements 
• work with a small range of HE and FE institutions to explore and articulate good practice in under-graduate placements !
• develop guidance for HE/FE, the cultural sector and others to optimise placement opportunities in participatory settings  
• work with a group of HE/FE institutions to pilot ways to raise awareness and aspirations in relation to work in participatory settings  "
Along with several other pilot projects involving new developments within or between FE/HE, which included Shetland College, Grays School of Art, The Royal 
Conservatoire of Scotland, Edinburgh College, and Moray House, the Student Placement Project received pilot funding from AWS. Funding for most of the Pilots ranged 
from £13,000 to £20,000 with SEA/GSA and NCL receiving £10,000. The Student Placement Project offered a particular timeliness with its planned initiation, operation 
and completion during 2013, in terms of opportunity to capture learning that could be shared with others developing placement projects supported by AWS, as well as 
more widely. A focus on the Student Placements offered  potential to assess and understand experience from a number of perspectives: "
• students in HE - motivation for participation, the approaches developed and consequent impact  
• learners in prisons - motivation for participation and consequent impact (individually and in terms of ideas about art) 
• staff in FE and HE - (teachers, Learning Centre managers and institutional managers) motivation for participation and consequent impact  
• longer term and potential opportunities arising from the placements and the partnership "
The research aimed to learn from the experiences of those taking part - learners in prisons, staff and art school students and this report shares some of the learning in 
relation to process, motivations for being involved in the project, as well as the impact people felt it had on them. Selected elements of narrative from interviews figure 
strongly and are utilised to highlight and evidence areas and issues raised by staff, students and learners. In relation to terminology, throughout the report, ‘students’ refer 
specifically to students from SEA/GSA; ‘learners’, to learners in Prison Learning Centres (both short and long term prisoners); ‘staff’ to teachers and managers from the 
Learning Centres (with managers specified as such) and ‘Project Leads’ to the key institutional contacts from NCL and SEA/GSA. 
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!  Consilium. Skillset Research & Gap Analysis for Artists Working in Participatory Settings Phase 2 Final Report, October 2012. http://www.creativescotland.com/sites/default/files/editor/2
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!  ArtWorks Scotland Action Plan 2013-2014. http://www.creativescotland.co.uk/sites/default/files/editor/ArtWorks_High_Level_Actions_-_March_2013.pdf3



2. Research Methods: Fieldwork 
""
i. Methods "
Due to the complex nature of the contexts being worked in, qualitative observations and interviews, as well as filming and visual documentation, predominantly with 
students but also with learners were agreed as the most appropriate approaches; allowing insight into the environments that students, learners and staff were working in 
as well as direct contact with students, staff and leaners as they worked together. SEA and NCL had outlined and budgeted for filming as a means of documentation of 
the projects. Through discussion it was agreed that the Film would not only offer a visual document of the planned placement projects, but could also be aligned to the 
research. Film-maker Kate Burton documented a selection of the arising art works and processes used and undertook additional interviews. Questions revolved around, 
Process - Motivation - Impact. "
In terms of SEA students, motivating factors for becoming involved considered ideas of training for work, gaining work based experience, etc; process aimed to 
understand specific approaches to planning and delivery; and impact - what kinds of effect the ‘live’ project had on them as individuals and as practitioners. These same 
areas of questioning were asked of a selection of learners, teaching staff, Learning Centre managers and Project Leads, as well as more widely via the filming to a broader 
selection of learners and staff. In total 15 students were interviewed, 3 teaching staff, 12 learners, 2 Learning Centre managers and 2 Project Leads. Interviews were 
recorded with audio with additional, permitted, unrecorded discussions held with a further 3 learners. A number of other learners were also filmed and interviewed by Kate 
Burton. On approval of provisional support for the Placement Project through AWS, research involvement in planning discussions with both partners was enabled, which, 
allowed understanding of how the placements were evolving as well as the inclusion of partners in discussions around the format and purpose of the research; agreeing 
means of working that were most appropriate to the contexts. "
The research visits and filming was set up to be as Seidel et al (2009) describe as, ‘in the room’ -  to actively involve people in discussion directly around and through 
reflection on activity  . This enabled conversations over visual work that was to hand or while in the midst of a specific activity, which, allowed learners to talk about their 4

creative practice as it happened or as they reflected on it. This triangulation of approaches: filming, observational visits and interviews, as well as working with 3 different 
sets of respondents allowed the same kinds of questions to be asked to different people in different settings, to consider areas of convergence and divergence  .  5

""
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participants who were in the room/activity with the artists. See, The Qualities of Quality. Understanding Excellence in Arts Education. Boston, USA: Project Zero, Harvard Graduate School of Education. 
http://www.wallacefoundation.org/knowledge-center/arts-education/arts-classroom-instruction/Pages/preface-the-qualities-of-quality.aspx!

�  This approach pays reference to Spradley’s ideas of triadic elicitation. See Spradley, J. (1979). The ethnographic interview. Belmont, CA, USA: Wadsworth Publishing Co. Inc.5



ii. Ethical considerations "
A key consideration was to ensure and assure the anonymity of respondents, and enable informed consent for participation in interviews, observations and filming. 
Information regarding the research was discussed with Kirsten Sams and Paul Cosgrove and advice sought on outlines for agreement, including permission for visits, 
camera usage and filming.    "
iii. Cycle of research "
Table1 : Summary outline of research 
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Research Methods Outputs

Research "
Qualitative: Observations and interviews, filming and 
visual documentation "
Aims - to gain a clearer, qualitative understanding of 
placement activity in action, in particular student, 
learners and staff responses to the experience

1. Planning meetings with Project Leads Paul Cosgrove and Kirsten Sams; 
Review time tables and plans; Attend meetings with managers, students 
and teachers; Liaise with film-maker; Undertake preliminary prison visit; 
Devise questions/approach/ethical considerations and permissions for 
audio and film etc; Meet, discuss and update all partners; Make any 
necessary revisions to plans based on discussions and agreement with 
AWS team and partners "

2. Observations and visits to selected Learning Centres during ‘live’ projects. 
Filming and visual documentation of all projects. "

3. Qualitative interviews with students; one to one and group interviews with 
learners and staff - teachers and Learning Centre managers; interviews 
with Project Leads post-placement activity "

4. Attendance at Post placement discussion event, reflections and sharing 
by students and staff "

5. Review of all Post placement feedback/evaluation forms from staff and 
learners of Prison Learning Centres "

6. Collation and review of student materials/briefs and visual documentation "
7. Review filmed interviews with staff and learners 

Interviews and observations inform report and 
support Filmed output



"
3. The Student Placements 
"
i. Summary of activities: sharing, planning, practice and reflection/dissemination "
Over the period April-June 2013, 15 Students from SEA were placed across 7 Scottish Prison Learning Centres: Barlinnie, Corntonvale, Dumfries, Glen Ochil, Greenock, 
Low Moss,  and Shotts. Further participation by students and staff in ArtWorks Scotland events continued through to November 2013. "
• Establishing the structure "
In terms of which Learning Centres, students and learners took part, concern was to open up the opportunity more inclusively to a wide field of interest and experience 
rather than be selective of who participated. The Placements involved all 7 Learning centres and from the initial open invitation to 2nd, 3rd and 4th year SEA students, 
some 25 students came forward to take part in discussions, a considerable portion of the student cohort, with 15 eventually self-selecting to be involved. In terms of 
learners, Learning Centres wanted where possible to open up the experience to as wide a group as possible. It was felt that the Student Placement could be an option 
that: "
• encouraged new learners into the Learning Centres 
• exposed existing learners to new people and approaches by working with the students "
This complex nature of prisons in terms of categories of prisoners, short term and long term and the unpredictability of some wider areas of prison life, all had effects on 
the nature of programming and planning of the Placements. It was noted that learners attended art for very different reasons; some had a dedicated interest and develop 
their own work; others are gaining specific accreditation through modules; others want to make things for family and friends etc. Even with outline plans, working in 
Learning Centres in prisons means that change can and does happen - the hoped for set group to work with over the course is a challenge, as people are drawn out for 
work parties, visits, haircuts, sickness or delays with ‘routes’ affecting movement of learners. All of these factors are unknowns. Differing schedules for art meant the 
structures that students worked within varied considerably as did the flow of learners, their motivations for being there, interests and abilities and the level of preparation 
and organisation in setting up the pilot project on this scale cannot be understated. "
• Process and phases "
There were several distinctive aspects to the process that are important to foreground: "
• a process of ‘self-selection’ via an open invitation to all SEA students from 2nd to 4th year to signal interest in participating as well as involvement of all Prison Learning 

Centres rather than selected - opening up the opportunity more inclusively to a wide field of interest and experience 
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• shared timing of placements, with activities happening across all 7 learning centres encouraging a more collective, community of practice  
• dialogue and dissemination: pre-sharing of practice between students and teachers to help understand the particularities of what each other did; post-sharing of 

practice, with students and staff involved in wider dissemination of learning to other peers and professionals 
• time and willingness to support ‘uncertainty’ in relation to process and outcomes, made possible through openness and trust established between those taking part -  

this enabled project briefs and means of delivery to evolve more naturally in relation to contexts and settings "
Table 2: Process - to support this, the Placements demonstrated 4 distinct phases 

 Presentations/Sharing - Planning and Visits - Practice - Reflection/Dissemination 

""
Table 1. 1. PRESENTATIONS/

SHARING
2.. PLANNING AND VISITS 3. PRACTICE 4. REFLECTION/DISSEMINATION

Format 1. PRESENTATIONS/SHARING  

Hosted in GSA by SEA: 

• An open invitation to all interested 
students  

• Exploratory exchange and 
dialogue between staff of Learning 
Centres and SEA students/staff, via 
presentations about each other’s 
work. 

2. PLANNING AND VISITS  "
• Planning between Project leads SEA and 

NCL. 
•  Ongoing planning Project Leads, students, 

staff. 
• Decision to involve ALL Prison learning 

centres and interested students. 
• Preparatory visits to learning centres for all 

interested students.  
• Student involvement finalised. 
• Placement and Paired working agreed. 
• Personal Protection Training (PPT) and 

Enhanced disclosure for students undertaken 
• Students and NCL staff liaise over Project 

briefs. 
• Materials, timing, schedules, confidentiality, 

protocols for prison working agreed. 
• Information disseminated in prisons/learning 

centres.  
• Leaners confirmed.

3. PRACTICE  "
• Students, learners and staff of 
Learning Centres work together. "
• Cross year group working e.g. 2nd 

and 4th year students 
• Cross discipline: e.g. Sculpture 

and Environmental art students. "
Placements include diverse 
strategies:  
• Presentations 
• Group work 
• Collaboration  
• Cross-subject working 
• Drawing, making, Installations 
• Exhibitions 
• Events 

4. REFLECTION/DISSEMINATION  "
• Exhibitions/Events, internal and external 
organised by students with staff support as 
part of the ‘close’ of each placement. "
• Reflective discussion event involving NCL 
staff, SEA staff and students takes place 
post placements. "
SEA students and SEA and NCL Project 
Leads take part in wider dissemination 
activities - including: "
•  hosting a panel presentation at the 2013, 

AWS conference, Dundee 
• Koestler trust exhibition at Tramway, 

Glasgow, delivering a small public seminar 
about the Placements.
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""
• Content and focus "
The specifics of each Placement were devised by each of the students (working together in their pairs), as well as through dialogue with teaching staff and managers of 
the Learning Centres and staff of SEA. Projects were very much a reflection of students’ own interests, as well as being a response to context and for most students, this 
was an opportunity to share their learning approaches and interests with learners, while also responding to what they identified as needs and what they could each offer. 
The support and commitment of all involved in making ideas happen was fully recognised, with particular value and respect for staff relayed in interviews. For many 
students, the nature of the art room setting was observed as a mix of learners and experiences; some in education for a great deal of time; some in art most of the time; 
some perceived as good at art and others viewing themselves as less good - all with different perceptions of what art is and an individual’s ability in that. The structure 
and sometimes changing flow of learners was a critical aspect and the role of staff - teachers and Learning Centre managers - was central in supporting students with 
their ambitions, managing change, and documenting the process for the students, learners and Learning Centres. Approaches taken in each of the Prison Learning 
Centres included a key component of drawing and presentations and exhibitions/events ran as a core through all 7 placements. The following gives some flavour of the 
different ways that students approached each learning context. A summary of the projects and a selection of images can be seen in Appendix 1. "
• Drawing was often a means of revisiting traditional and popular areas of prison art, such as scrolls   (often highly personalised for family and friends), as well as 6

introducing the new and different, including larger scale, collaboration and group work. These processes often involved shared ownership in the making of work, as each 
learner worked on top of each other’s images rather than working individually; or encouraged movement out of comforts zones by drawing with, for example, the left 
hand rather than right, increasing scale, rapid exercises, physicality - standing up rather than sitting. Drawing was also a more specific project focus and included 

Comments 1. PRESENTATIONS/SHARING  

Student and staff exchange - 
supported a clearer sense of what 
each other did. 

Helped clarify interest in working in 
such a context; opened up initial 
ideas of what each might do through 
working together.

 2. PLANNING AND VISITS  "
All necessary security issues in place; 
Project briefs/structure developed through 
dialogue. "
Enabled teachers, managers and students to be 
part of the shaping of the initial development 
and structure.  "
Rather than being too set from the outset, 
projects were able to evolve in relation to needs 
and settings; negotiating how best to make 
ideas happen, within the time frame and 
resource available.

3. PRACTICE  "
Practice-led and Crossing of year 
groups  "
Enabled relations and dialogue to 
develop across students and 
disciplines - sculpture/environmental 
art. This influenced the shape and 
format of projects; reflecting and 
transferring students’ own learning 
experiences into prison learning 
centres. Building on areas that 
teachers/learning centres were 
interested in developing e.g cross 
subject working; context led.

4. REFLECTION/DISSEMINATION  "
Enabled professional exchange with broader 
audiences. "
Reflective sharing and planning for future 
phases - adding to strength of the 
partnership "
Highly professionalising opportunities for 
students and staff to make peer 
presentations and feedback in both 
institutional and broader contexts and 
sectors
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explorations of mark-making, often beyond the representational and when taken further, included approaches such as mark-making with consciousness of the exhaled 
breath, with learners asked to think about how marks changed as they moved, walked, inhaled/exhaled (Figs.1-3). "
• Cross subject working was a further strategy employed. This included approaches to both sculpture and environmental art, making through materials, building objects, 
as well as spaces and installations in which these works might be located to view and reflect; consideration of site, place and context as a stimulus for work; utilising 
resources in Learning Centres, for example, to explore food as art, bringing other areas of skills into art making (Figs. 4-5). "
• Personal experiences; personalising environments and installations, revisiting the everyday through small highly personalised installations, representing each learners  
day to experiences (Figs. 6-7). "
• Work made in response to instructions/exchange between learners and a wider group of GSA students, with the same rules and restrictions applying equally for each 
set of collaborators, culminating in meeting and viewing each other’s work via a shared exhibition in the Prison Learning Centre (Figs. 8-10) "
• Presentations offered learners’ insight to students’ work and helped broaden the scope of reference to wider artists and art forms. All of the students prepared and 
gave regular presentations in the Learning Centres, referencing a wide range of art and artists, and identifying specific works that they felt would be of interest to individual 
learners and to the projects as a whole. In addition to their own work, students showed the work of other artists - some listed in teacher feedback forms include, Cy 
Twombly, The Boyle family, Martin Creed, Rachel Whiteread, Robert Smithson, William Kentridge, Franz Klein, David Nash, Karla Black, Christo, Fischl and Weiss, 
Anthony Gormley, Joseph Beuys, Steven Pippen, Judy Chicago, Janine Antoni, Hans Haake - books and resources further enhanced the experience.   "
• Exhibitions and events in and beyond Learning Centres, allowed family members and others to see the work and re-positioned the work in new contexts (Figs.11-12) "
• Exhibitions, events and presentations "
All of the Placements involved some form of exhibition or event to allow ideas sharing and response to the work produced by learners: "

“everybody did an exhibition of some sort and that’s important […] this echoed what (students) normally do if they’re making a work […] they know it will be 
exhibited, that there will be an audience and a review of it; they've followed that in a way […] we’ve not had to say there will be this at the end of it, because 
this is how they work naturally; I think students have also looked at it from the learners’ point of view - that this was their right […] that their work should be 
seen also.” (Project Lead, SEA/GSA) "

As well as exhibitions, the Post Placement Discussion evolved as a means of bringing and drawing this phase of the Placement pilot to a close and through a desire to  
mark the work achieved by everyone involved, while also reflecting on how the partnership might move forward. This discussion enabled students and staff of NCL and  
SEA to view and discuss the diversity of work that had been realised across the different centres; reflecting on issues arising and how to build on learning from the pilot.  
Further participation in events included staff and students presenting at the 2013 ArtWorks Scotland conference and at Tramway, Glasgow during the Koestler Trust  
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exhibition Release  . 7

"
Reflections on structure and content "

“it’s a perennial dilemma, do you handpick those who are more likely to engage or do you try to encourage ones who don't come to the Learning Centres 
at all - probably more satisfying if it could be the same group throughout but perhaps you learn a different set of skills having to adapt to a changing 
group...should it be advertised as something separate or does it fit into the routine classes? I think it has to be advertised as something separate - it should 
be presented as a special thing - it gives it a bit more status […].” (staff/manager) "

Reflecting on the nature of previous placements in the Learning Centres and the particularities offered by this partnership, it was noted by Institutional leads at SEA/GSA 
and NCL that: "

“we’ve had placements before [...] but not this scale […] usually it’s individual students for a period of time […] and no prior contact with the institution 
beforehand, you know it’s been a phone call out of the blue, usually because the student themselves have asked about the possibility of a placement in a 
prison […] but no institutional interest in developing a longer term relationship.” (Project Lead NCL) "
“I think this is very much linked to students’ own practice as developing artists […] it’s very much to do with what they are about and what their practice 
might be […] it’s about what they do […] I think if we’d said we need 2 students for here and there I’d have been more worried […] as we’d have tied it to a 
structure that we were trying to get students to do […] it may well and probably would have worked out but I think that this was shaped through this 
conversation between students and teachers is what created the enthusiasm and window of imaginative opportunity.” (Project Lead, SEA/GSA) "
“traditionally you maybe think of students going into a work place as a Placement but this is going into a learning environment so it’s been from one 
educational setting to another [...] where we are all committed to learning […] here we had 2 sets of students, and teaching staff, so there was lots of 
learning going on […] with different groups of learners coming together.” (Project lead SEA/GSA) "
“the amount of take up by students was important […] I think that there were so many students and that it covered all the prisons was important […] I think 
that allowed staff to take it more seriously as everybody felt involved, and there was a fair distribution.” (Project Lead, NCL) "

The desired openness of approach and the scale of the Placements affected the amount of preparation and organisation involved and a number of staff reflected on this: "
“I didn't know what to expect as it’s the first time we've ran a collaboration with the art school. There was a lot of planning beforehand but there always is  
and you kind of don’t know til you’ve done it, so there was some apprehension about bringing people in - would the environment suit them? It’s a unique 
working environment - its not for everyone [...] but for the whole Learning Centre it’s created a buzz […].” "
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“there’a lot of planning; the logistics of organising people...it’s worth it, we've had to change registers, people have had to come on and off the register, but 
it’s been worth it.” "
“it is a lot of work but I know who’s coming and the 2 students are here so it’s work but it’s all work anyway; they're leading it - it’s their project and I’ve 
been trying to facilitate them doing it.” "

• Reflections on approaches and processes used "
All of the approaches involved a strong element of group work, collaboration, trust and reflection on learning and students often drew on their own experiences as 
learners in the shaping of ideas and applied that to projects; this often seemed to reinforce their own sense of experience as learners. Referring back to an exercise that 
had been undertaken as a group, one student noted: "

“I thought about our own 1st year at GSA, and the first drawing project we did, all standing and drawing together - it was such a good group experience - 
a nice way to get introduced to GSA; we both felt that - it refers back to my learning here definitely.” "
“we knew before we went in the way they (learners) might usually work [...] is doing their own thing ‘cause working together is about trust; if I was 
collaborating with someone I’ve got to know that they’re alright...at times people (in the class) have said I don’t like working in a group, but just by being in 
this project they're working on shared goals, it’s a shared thing.” "

Working in a group and collaboration required trust in the process and for staff too these elements of trust and openness through the group work were highlighted as 
important: "

“I remember the group work with the clay; and just before that lots of wee drawing ideas and exercises and it was great to see everybody so engaged - it 
was a bit of work that was shared - I thought that was excellent because that thing about ownership sometimes folk can be territorial about their art but it 
was just good to see people sharing their ideas and sharing a piece of work and having that collective responsibility for it [...] learners were wary to begin 
with but they went for it.” "

Learners in the centres also talked about the different approaches; the importance of openness as well as the challenges this presented: "
“the hardest bit was the openness [...] it was hard but it was good [...] cos yer like ‘what are they askinʼ us to do ?’[...] but they showed us other artists anʼ 
ye can see, after me doinʼ it ah can see what they were tryinʼ to achieve wiʼ their things.” 

“they give you suggestions and ideas, they don’t tell you what tae dae, just suggestions an’ you think if you want tae go wi that idea and choose it yourself 
- it’s hard tae dae it this way ‘cause usually when am doin’ something like a drawing, it’s something infront of me that I can see, wi’ things like this ye need 
to go wi’ your imagination.” 

“it’s different; […] they say draw wi yer left han’ draw wi yer right han’, yer havin’ tae dae different stuff - ah liked that drawin’ wi yer left han’ its a whole new 
experience, it wis hard but it wis good, it’s pushing yer mind into a different thing.” 
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"
These approaches often reinforced areas of work and interests within Learning Centres, particularly in terms of potential for cross subject working and consideration of 
impact of art on other areas of learning. For example, how regular visual presentations might support interest and understanding of art history or literacy and writing, as 
some learners took their interests from art into other areas of learning such as writing about art, or indeed art making offered a way of extending literacy through the use 
of text works  . 8

"
ii. Motivation: curiosity, difference and the unknown "

“there’s something about prisons that interests people; for artists - I think it sits on the outside/fringes [...] I think it’s sometimes easier to motivate artists to 
engage with prisons than it might be with other settings.” (Project lead, NCL) "

From the initial open invitation, some 25 students came forward to take part in discussions, a considerable portion of the student cohort as explained by a Project Lead: "
“I think the subject offers so much potential […] it was just a call out for interest and I thought maybe 5 or 6 students will come forward but we had about 
25 - that’s a fair chunk of our cohort. We have 120 students in the department, our 1st years couldn't do it, most of the 4th years were busy with degree 
shows, so maybe we were drawing on 80 - out of 80 we had 25 that were interested - that’s a lot and since then we’ve had more interest from students 
keen to do it and students from other departments as well.” (Project lead, SEA/GSA) "

For students, motivation for becoming involved was not primarily or initially linked to ideas of ‘training’ whether for work or CV development - although some noted in 
retrospect that they could see how this supported these areas - the main drive for involvement was interest in context; engaging with something that they had never 
experienced and the challenge that presented, including a concern not to have regrets over missed opportunities to experience something different. It was: "

“initially just curiosity; it sounded exciting, challenging something that I personally had never done before and something that I’d never imagined that I 
would do either [...] it was the curiosity, the unknown, not knowing what would come out of it.” "
“initially it was a general impulse to take whatever opportunity was opened to me; being at art school it’s good to put yourself in the mix and try things out; 
once it became a bit more clear what the project could be, it was clearer for me in terms of my interests in socially engaged practice how this could be an 
opportunity to work with a very specific group of people.” "
“I thought this would be a challenge - being at art school is about jumping at opportunities - it did take a while to realise how the project was going to pan 
out and how it linked specifically with my own interests, and I saw it as a really interesting challenge; it was the curiosity and challenge that intrigued me.” "
“I think I just felt this might be the only time I’d ever get to actually see or to be inside a prison; so I felt I should do it rather than go through this whole 
experience and not do it and wishing I had.” "
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For learners, often the difference and interest in new people coming in was enough to encourage participation. For others, participation came about through word of 
mouth, with other learners telling them what they were doing; or where it was possible, sometimes learners seeing what was happening sparked the motivation for being 
involved. Some noted:  "

“this is the first art project ah've ever done; and ah thought well am not very good at art but ah'll give it a shot and it was completely different from what ah 
thought it was gonnae be [...] there was no right or no wrong. Before ah was thinking everything had to be like perfect drawings [...] but it wasn’t - it was 
like it could be anything that we wanted it to be, it didn't have tae look exactly right...” "
“I never came for the first week and I was just coming from education and I saw (the students) and I thought ‘mmmmmm, maybe there’s something 
different here and I asked the teacher if I could come on to the course.” "
“ah’ve come to education but not to art - I’ve come to art because of this; there was posters all up in the prison, then ah passed the class on the first week 
and ah saw them and stuff they’d done - ah came to the class cause ah saw them, cause ah how it looked - ah think if the students had looked different ah 
probably wouldn't have come along but they looked interesting and I wanted to find out what they were doing and what was happening.” "

For Learning Centre staff, curiosity about the unknown as a motivating factor was also reinforced, with some staff feeling that: "
“the fact that it was a prestigious place - the art school - I felt an attachment would be good for the learners…working with students as well; there would 
be fresh new ideas; and they're (students) not totally in touch with this reality yet which was exciting, having them come and work with the learners was an 
exciting prospect.” "
“bringing things from outside in; it’s good for the (learners) to see people from an institution like GSA and especially SEA, as a lot of art classes there’s a real 
focus on representational work and (learners) don't always think it’s proper art if it doesn’t look like a photograph so we wanted them to think well this is 
also art and for a lot of them that was a complete departure, but all have got it and bought into it.” "

Opportunity for learners to work with students was seen as: "
“bringing something else into the Learning Centre […] we work with a relatively narrow curriculum and it helps to broaden that out; anything that can give 
another dimension we don't care how much work it generates.” (staff/manager) "

iii.  Impact: emotions, empathy and mutual respect "
For students, in terms of personal impact, all noted how the intensity of the experience and the relations built up with learners and staff, had a huge emotional impact. 

“I don’t think I went in with preconceptions about it - but it makes it so, it’s way more ‘there’, [...] hearing some of the learners speaking about their life it has 
had a huge effect emotionally [...] once you're in you don't feel itʼs a prison [...] you just feel youʼre working with a group and youʼre getting to know them 
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[...] getting closer to them each day, and they feel more comfortable with you and you feel comfortable with them and you hear their stories and just the 
way they are.” 

“I expected all the organisation, the preparation but I didn’t expect the drowning in thoughts, it’s not a bad thing I just didn't expect it to feel such a massive 
thing, I didn’t expect the impact its had on me [...], the people that weʼve met and the talent that they have, itʼs a much bigger thing now.” 

“I’m reflecting on it each time, thinking about it, writing things down but I think we won’t be able to tell until we've actually stopped the project and had 
space and are thinking I’m not going into prison, working on this project or placement maybe that’s when things will actually come out…” "
“I feel a responsibility, I don't feel like a teacher, I feel responsible for what I say and what I do - I feel we’re all in this together; we do it, its a group thing; 
we’re doing it together.” "
“I don't really know yet how useful art is -this is like another way of looking at it and speaking with some of the learners and what they have to say about 
what they think art is and how it’s affected them […] a lot of (learners) speak really positively …even just doing a class that lasts 5 days, also just being in a 
prison, I’ve never been in a prison before - most people I know are at art school; it just helps you see how easily....if I was born somewhere else or made the 
wrong choice…” "

Learners’ also commented on personal impact; learners went through challenges and questioning over what they were being asked to do and those steps of opening 
up weren’t always easy, even for those who were motivated by the potential for difference. However, impact was often bound up in an awareness by learners of what they 
felt had happened as a consequence of taking part, as well as offering some reflections on why they felt able to do that: 

“ah’ve just felt so enthusiastic [...] ah learn how to work in a group, how everybody would support each other, which was nice, ah got to meet new people, 
it built ma confidence up quite a bit - like it was ok to be scared of art and not be judged doing that [...]  it was nice when you’re in a group that was doin’ it 
that was relatively new to everything as well - that made a big difference.” 

“everybody working together was a big big thing ‘cause normally everybody argues but nobody did because everybody was really enjoying what they were 
doing.” "
“you don’t get much down time here like to get out of your head space and it’s nice we can concentrate on the different bits that we’ve wanted to do; I was 
like fully on that and I just didn't think about anybody else and you know what you see, like in other classes people argue but here everybody just got on 
with what they were doing and were really into it.”  "

Others noted how the experience had:  "
“opened ma mind tae other arts; cause ah would've looked at something an’ said that’s no’ art ah could dae that but ah can see fae doin’ it it’s not that at 
all an’ ah think that was their idea to show us that - ah used tae look at some art an’ say how can that be art? Like they showed us Scully’s stuff - ah’d 
have looked at that and sayed how can that be art its just lines whit is that? [...] Now ah look an’ a still maybe don't know what it is but ah see the effort 
he’s put in.” 
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"
In terms of impact on learners, while most were still in the midst of delivering projects, students offered some initial reflections, many noting that the challenge they had 
felt most was in trying to work as a group, how: "

“at the beginning, we’d tried to talk to the learners as a group and just couldn't do it - there seemed to be no communication between them; they weren’t 
looking at each other’s work and they wouldn't listen or focus as a group - but yesterday, they listened as a group for the first time - concentrating and 
looking at each other’s work [...] it was such a big moment.” "

Students recognised how: "
“in an environment where exposing ‘weaknesses’ is a challenge, I think there are things learners try and hide or suppress [...] it’s a challenging environment, 
pushing people’s boundaries is challenging there.” "

However, students saw further shifts in learners, especially:  "
“the shift from crumpling (work) up for the bin, to keeping it, putting it away safe - we would say ‘this is valuable’ and we got a lot of questions about that, 
‘why are you doing that’, keeping that, what are you doing with the work? And we’d say ‘it’s there, we’re not taking it away’; we’re keeping so you can look 
back and when we come to the end and ask have you learned anything and you say ‘naw, am rubbish’ and we show you and say ‘here, this is what you did 
in the first week and look now...look how much you've done in that space of time, how diverse’ - that whole thing of ‘ah cannae draw’ -  look where you are 
now...that’s the whole point - there’s value in your work, in your mark; yesterday they started to gather work up in a pile - they actually seem to be more 
attuned now to ‘ah’ll keep it’... they seem to value the work, recognise its potential.” "

Staff noted their observations of impact on a number of areas: learning environments, as well as students and learners, noting changes in individuals taking part, 
particularly through the dynamics of working as a group, as well as the physicality and social/collaborative aspects of the working processes: "

“even having to move the room about - that seems like a small thing but that’s a huge thing, it makes a huge difference; having that table there people say  
‘what are ye daein’ in there?’ it creates an interest...it helps...it can seem sometimes quite channeled and it’s nice to have those channels questioned and 
disrupted a wee bit.” "
“they've (learners) found the students and their background interesting, the physicality of the project too, up on their feet using their hands; moving the 
furniture around - there has been a whole raft of things - all we hear is chatter, laughing - it just sounds great fun and there is a mutual respectful 
environment I think - you can feel it when you come in.” (staff/manager) "

In terms of individual changes, they had in some cases noted: "
“we’ve seen real changes in personality actually - people we were reluctant to let sign up; will they get anything out of it? But some individuals have come 
so far from doing this project - their whole character, manner, demeanour has changed for the better.”  (staff/manager) 
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“they (learners) often come in and they do want to make things for their family - ‘I want to make this for me or him/her’ but when they’ve come in here 
they’ve been working as a group and that’s maybe what’s changed - the dynamics of the group.” "

The process had: "
“made it more acceptable to do things out of the norm... this is actually more like an art school; actually playing with things in such an open way; it can be 
quite a rigid environment, even the art room - it’s nice to challenge, problem solving, working together.” (Staff) "
“just created a real sense of inclusiveness [...] people from the other classes were hearing the laughing and saying can I go down and have a look so we 
had people from other classes coming out...for the whole Learning Centre it’s created a buzz, people look forward to the students coming in - things that 
get them out of their seat...” (staff/manager) "

Learners had been observed by staff at times to be: "
“more respectful with each other; there’s often a lot of arguments but that didn’t happen and even an officer commented ‘what is going on in that room’, it 
was so quiet - we’ve been trying to get the officers to go into the room and get their feedback as well, trying to involve the officers so they can see what 
what the learners have been doing.” "

 In relation to students, the impact of their growing confidence was also noted; how during discussion and reviews of work with learners: "
“to begin with it was a bit hit or miss, but week 3, you’d think you were in a GSA studio not in a prison”. The “awkwardness had gone…they had a clear idea 
of what they were doing, they had a sense of purpose and direction and they all felt more confident - the students included - they were in a shared thing […] 
it just really gelled.” "
“students are far more confident very self assured; just now look, they are totally engrossed there, it’s been wonderful - they had to write up a brief and you 
know it was very vague; they had this vague notion, a vague idea but that is the way art is, it’s an organic things and it grows and develops, it takes in a life 
of its own so you can’t be prescriptive.” "

Staff also reflected on personal impact in relation to themselves, reflecting on their role as, “to facilitate, to encourage, keep them (the students) right here and there and 
to be part of it”. That had been: "

“a learning curve […] a balancing act between sitting back and letting them get on with it and knowing that there are lessons that you don't want them to 
learn.” "

Through this, there was personal recognition: "
“It’s made me realise my strengths and weaknesses - what I’m good at […] it is not just about coming and setting up and delivering a class...the students 
[…] are really engaging, they don't have experience of working in prisons, they’re here a short time, and that’s a good thing, there’s a freshness. 
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 “I’m good at thinking ahead and I’m doing it for them... a placement is something I’ve never done before and I’ve enjoyed having them here.” "
Relations and empathy between students, staff and learners formed part of this complex of factors that affected impact. Reflecting on the relation with teachers, 
students commented: "

“they (the teacher) look over everything that’s going on, they’re there; its kind of like they’re in the background more - they’ve been really helpful so we know 
how things work around the prison and sorting access and tell us, ‘you might not be able to do that but you can if you do this’, they’ve really helped with 
the whole project - also the first couple of times we found it maybe a bit challenging to get the learners to just go ahead and let loose they would be like 
‘some of them really need to be told what to do to some extent’ - ‘cause they know the way they work a lot better - they do a lot to get the learners to  
do things when we’re not there as well - and document it all too.” "
“they’re kind of there but then not leading... it is a good way to do it - it gives us freedom to get on with what we’re doing - they’re not telling us what we 
need to do but helping us with decisions and with ins and outs and taking photos all the time, which, is amazing for us as we’re so busy talking and with 
what’s going on.” "

Students also clearly recognised the difference in their positions and the importance of teachers in helping them mediate those positions: "
“we’re really lucky - we can breeze in and go away again; it’s different for the teacher they have a lot more reality of having a job to deal with…they’ve been 
great…” "
“in there you feel there are rules and we’re maybe not actually aware of those rules; so you’re left feeling a bit unsure - dialogue matters; maybe they (staff) 
can see something we couldn’t see - if there’s a conversation, we see things from a different way, so we need to talk about that. There may be something 
we’re missing, we need to talk about that together.” "

Learners also noted and recognised the effects of students working with them, seeing the students as learners, sharing their learning with them. Some had liked: "
“the idea that they're learninʼ as they go along as well, like weʼre learninʼ [...] the techniques they've picked up at college they’re sharin’ wi’ us as they're 
learnin’ and its takin’ on a bit further wi us [...] there’s nae barriers, nae airs and graces.” 

“ah think there was more respect because they’re students, because we know that they've taken time out of their classes or schedules to come here and 
do this with us.” "

And for staff too there was recognition that students were: 

“new, […] still studying, […] learning and […]  bringing all that in here - finding their feet - the learners can see that and respond to that and support them; 
they understand that vulnerability - I think that opens up avenues and channels of communication.” 

They noted that: 
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“people who work maybe who are experienced might automatically think ‘oh they'll be naive’ or ‘we need to make sure they're aware of security 
implications’ - obviously you would do that anyway - but for me the that they're students means they're completely open minded; they’re not bogged down 
by the red tape that is working in a prison and they're not tied to the curriculum - they don't have to think about literacy or aim towards a qualification; it is 
what is. It is completely creativity and there’s a freedom in that you wouldn't necessarily get anywhere else.”  (staff/manager) "

Reflecting on all of the factors at work in the process, all staff, students, and learners who were asked directly stated that they would “definitely do this again”, “it’s been 

completely worthwhile”, “without a doubt we’d do it again”. While difference may have been a motivating factor, the ideas presented, and approaches used or proposed 
sometimes presented a challenge in this context. However, that students were “not totally in touch with this reality” was an important factor noted by staff and the 
flexibility, support and trust - all of which were part of this process - enabled ways of doing things to be negotiated and realised. What was important in terms of impact 
was that: "

“this is a natural continuation and part of range of things we are trying to do - connections between the inside and outside, normalise life in prisons - just the 
fact that the 15 students who participated now have a better of idea of what goes on in prisons is a really good thing generally and for society that’s positive 
- I think projects like this contribute to a better criminal justice system and fit well with current emphasis on rehabilitation. So the more of this kind of work we 
can do the better.” (Project lead, NCL) "

This coming together of difference and being in a shared experience was an especially important part of the Placements; it was a process that was not only about me but 
us and that learning was a key part of the potential and the impact of this project. 
""""""""""
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4. Observations - learning and ways forward 
"
The value and learning from this pilot offers further potential for development by SEA/GSA and NCL as well as more widely, and some emerging areas and ideas, many of 
which were raised by staff during interviews, are discussed and highlighted. "
i. Motivation and impact "
The research suggests that for students, motivation for becoming involved was not primarily or initially linked to ideas of ‘training’ whether for work or CV development - 
even though some students noted in retrospect that they could see how this supported these areas - the main drive for involvement was interest in context and in the 
‘live’ experience; curiosity and intrigue about engaging with the unknown and the challenges and opportunities this presented. This also held true for staff and learners. All 
were wiling to embrace the possibilities of what the experience and the partnership might be; even with the necessary need for pre-planning all worked to find ways to 
balance this with the flexibility that was also important to learning. This is an important learning point when considering what future opportunities might be for Placement 
development; the catalyst may be the attraction to challenge and uncertainty and in enabling that to happen students are able to test their skills, knowledge and abilities 
in practice; reflecting on these, adjusting their approach and building up their experience for future challenges. That may in effect be the provision of 'training', however, it 
is learning that grows out of an openness rather than being overly defined at the outset. Even though at times challenging, engaging in something that was felt to be 
different was important. Sometimes that difference was apparently simple things like moving the space around; working more physically by standing up or walking around 
while making marks; working as a group and collaboratively. "
The impact of being part of a process where it wasn't always clear where something would lead was sometimes hard, however, it was significant. Staff noted effects and 
changes within the environments of the Learning Centres and within some learners themselves. The newness and “freshness” of students to a prison context was seen 
as an important factor; ideas reflected an openness made possible only by not being fully part of a system and staff were central in supporting the potential of what might 
happen and in doing so, were also able to reflect on personal impact: recognition and reinforcement of their own strengths, skills and knowledge. For the students, 
learners and staff the emotional side was strong. Empathy played a big part in the relationships that were realised and this in turn supported a willingness to take ideas 
and processes on board, even if it wasn't always fully understood what was happening or what the purpose was. Students valued the honesty and directness of learners; 
each recognised the other’s vulnerability and this supported trust. The emotional side of the placements and the overwhelming feelings that would be experienced, 
especially by students, hadn’t been fully anticipated. As the process developed and relationships built up, the sense of responsibility that each felt for the other; staff to 
students and learners; students to staff and learners and learners to students became a key part of what made the openness of approach in the placements possible. 
The coming together of two groups of learners, from different educational contexts - within Higher education and Prison Learning Centres - and with very different 
approaches and processes was of value; each recognising the other for all their differences as being part of the same process of learning and exchange - in the 
experience together. This kind of empathy and risk-taking isn't an easy 'ask' in a context where necessary issues of security may make notions of relationship building 
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and risk perhaps seem more of a challenge. Here, however, these factors were carefully managed and enabled a productive sense of risk, which, offers clear ways 
forward in terms of future partnership working, in particular considering the kinds of additionality that the partnership gave rise to and if/how aspects of the process might 
be further developed and directed through future work.  "
ii. Value of specific processes and approaches "
• Presentations: sharing and building resource "
Presentations were highlighted by staff, learners and students as an important aspect of the process, allowing wider material on artists to come into the Learning Centres 
and be shared. This stimulated discussion about art and artists and was often linked to Learning Centres’ own developing art history work and as such offers potential to 
support resources within Learning Centres, with possibility (given approved consents for use within a learning and teaching context) to build a bank of images for Learning 
Centres and/or to provide written notes on art/artists for learners interested in pursuing further and/or following up on specific interests. "
• Group/Collaborative work "
Many students, staff and learners observed that learning in the Centres, happened sometimes in quite isolated ways - perhaps because of the nature of the activity, or 
through individual need or choice. The approach taken of working together - literally as a group - or working on a common project and towards a shared outcome such 
as an exhibition or event, allowed other kinds of learning to happen; different strengths and abilities to contribute in other ways and was observed as enabling another 
kind of positive dynamic in the setting, and amongst learners. This way of ‘working together’ offers potential as a distinctive approach that might be foregrounded as part 
of the Placement project. "
• Cross subject working "
The utilisation of other areas of Learning Centres’ expertise and resources was important. The use of the Kitchen facilities within one project allowed learners with different 
kinds of skills - not necessarily always associated with art - to fully participate and to draw references and relations between what might seem like very different subject 
areas. Literacy and art was further observed and commented on as having potential in terms of cross subject working. For example, how regular visual presentations 
might support interest and understanding of art history or literacy and writing, as some learners took their interests from art into other areas of learning such as writing or 
indeed art making offered a way of extending literacy through the use of text works etc. These kinds of observations were made and shared by staff and merit further 
consideration for the future, particularly in terms of establishing means of understanding potential for impact on other areas of learning. "
• Exhibitions and events "
The importance of marking the end of each Placement was important for everyone. The evolving interest in organising an exhibition or event, and a shared ‘conference’  
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did entail work for all involved - getting work out of the Learning Centres and into external venues and even moving work out of a Learning Centre to another part of the 
prison involved negotiation and permissions. Students felt that for learners these moments were important as it enabled recognition by others of work that they had 
realised and, which, may not often have the chance to be seen by others - learners, friends or families. One exhibition set up externally, formed part of an added session 
within the Learning Centre, sharing visuals and feedback with learners about the show; another external collaboration led to learners meeting their collaborators and 
sharing an exhibition within the Learning Centre. Events and exhibitions enabled audience engagement more broadly, amongst staff and other learners, as well as prison 
officers and wider prison staff and beyond. Participation in discussion events also extended student and staff presentations to wider groups of peers, and these offer 
important opportunity for learning to be shared and discussed in other forums, supporting important moments of meeting, exchange and recognition.  "
• Organisation and planning processes "
The organisational side of the placements is important to underline; even when undertaken within current time tables of Learning Centres, accommodating the needs of 
existing learners and encouraging new learners, involved negotiation and organisation within everyday practices and the commitment of all involved in making this work 
happen, underpins the approach. The process, in particular the early stages, allowed time for negotiation between partners and learning about how each other worked 
and each other’s needs. It also acted inclusively in relation to involvement of students, learners and Learning Centres. In SEA/GSA this led to collaborations between 
Sculpture and Environmental Art students and different year groups; in NCL, it encouraged different mixes of learners. All of which added to the dynamic and potential.  "
• Partnership  "
The partnership strength, which, was was negotiated and evolved, was important. The process put in place better understanding between both institutions - students, 
teachers, and Learning Centres - and that supported and enabled greater trust and openness in how projects developed, collaboratively,  flexibly and responsively. It also 
contributed to a sense of ownership and responsibility - lying as much as possible with students - and that sense of responsibility carried on throughout the placement 
projects. All of this offers opportunity for the future in terms of the strengthening of these links and relations, institutionally and across teaching staff and amongst students 
and learners and future collaborative developments are already underway between partners. "
• Scale and timing "
The scale and timing of the placements was an important aspect of the organisational set up: 15 students in 7 Learning Centres, with all teachers involved, Learning 
Centre managers and Project Leaders - each supporting the work to be established with over 50 learners. This is significant, as it creates a natural community of learning 
and teaching - people who are in the experience together at the same time. This makes the placement activity unusual - unlike other placement formats that may involve 
a smaller number of participating students, placed in different contexts at different times, the impact and potential of the partnership between SEA and NCL enabled a 
quite different scale of development and a more collective, shared experience. This is a further key and distinctive element of the project. "
• Planning: flexibility and responsiveness "
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As much as possible, preliminary visits were an important part of the planning and were designed to give some insight to the context and inform students’ direction, 
however, flexibility was also crucial in order to be responsive both to the context and the needs of those they would be working with. While initial preparation, visits and 
meetings offer some insight, experience was often only fully encountered by doing and it is important to keep this potential open. However, the range of approaches 
developed helps to frame a suggested structure for the future. For example: "
•  Paired working across all learning Centres 
•  Timing, with the initial teacher/students event in Term 1 
•  Preliminary visits in Term 1, with the potential of 2 preliminary visits rather than 1 (this was considered by staff as having more effect in terms of planning)  
•  PPT and Full disclosure Terms 1-2 
• Project briefs developed and materials listed Term 2 
•  Placements conducted Term 2 
•  Some format of exhibition/event in Terms 2-3 
•  Reflective discussion/event in Term 3 (possibly forming part of assessment) "
What’s important to acknowledge, as happened here, is that plans and approaches can’t always be fully formed in the early stages, especially within a process that is 
evolving and responding to context. Staff of SEA and NCL recognised this challenge of having enough information to encourage people in while retaining flexibility. The 
Film and documentation of the Placements offers future information that will help with planning, alerting new and existing learners to Placement activity, while also 
potentially enabling staff to plan and accommodate the needs of those learners who may not want to take part. At the same time, highlighting that this will still be different 
from what happened before - potentially involving new learners and students in a mix that will trigger something new.  "
• Resources - embedding practices "
The Placements, the work in planning, developing and delivery have resource implications. For both institutional partners, time was a critical factor, with all partners 
working to find the right kinds of approaches to working together. The added coordination required to successfully organise such a complex of placements was a very 
real resource. Resources are necessary to cover: "
• Travel - for preliminary visits, attending PPT and delivering placements (in often hard to reach locations) 
• Materials for placement workshops 
• Exhibitions/events showcasing work 
• Filming and documentation 
• PPT and Enhanced disclosure 
• Discussion events - pre and post 
• Co-ordination 
• Staff time NCL and SEA/GSA 
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From the pilot, costs are clearer and as such offer ways of considering if, how and what specific aspects could naturally and realistically be shared across partners - NCL, 
GSA and SPS - as well as potentially being taken on by students themselves. AWS funding enabled specific, additional areas to happen, such as filming/documentation, 
as well as dedicated co-ordination and travel costs, including student attendance at the AWS conference and Post-placement discussion event. SEA/GSA, NCL and SPS 
covered all other aspects and have extended and continued these financial contributions to support phase 2 of the pilot. In particular both partners are working to embed 
the placement project, securely establishing it as a yearly opportunity. This not only strengthens its potential continuation, but also provides a firm basis for wider 
developments, which both partners are keen to take forward. "
Future dialogue between partners would be helpful in looking at where possible resources from across all partners could be directed to support the longer term 
development of this work. For example, where there might be specialist budgets within Prisons for additional art developments, is it feasible to consider the allocation of a 
small budget towards specific areas of the Placements with the added benefits of any participation in the Placement project clearly seen as part of such an investment? 
Perhaps less desirable, but could students absorb some costs, such as travel, again with the added advantages and learning gained from participation understood as 
part of the process? Amidst this partnership of contribution, is there scope for partners to work together and with other institutional areas such as Marketing and 
Development, to explore external funding routes or sponsorship that reflects the distinctive qualities and potential of the Placement Project? "
iii. Learning potential and concluding comments "
iii.1. Learning potential for ArtWorks Scotland 

A great deal of this learning has clear links with developments underway and planned within AWS. As outlined previously, Consilium’s research for AWS, had made 
particular recommendations re-the production of guidance/documentation for HE/FE institutions incorporating placements in their provision (2012, op. cit), which has 
been integrated into the ArtWorks Scotland 2013/2014 Action Plan (op. cit). Interest in Placements from across the sector was also positively received during an initial 
AWS event held in Glasgow in June 2013. Learning also links to earlier research undertaken with the Peer to Peer Network (PPN) artists, (Dean, 2012, op. cit) particularly 
in relation to PPN artists reflecting on their sense of factors that are important to put in place to support quality in such work, including forms of ‘training’ for artists to 
move into such settings. The following areas are highlighted for consideration. 

 • Perceptions of quality 

As part of earlier research with artists involved in AWS funded Peer to Peer networks, 15 factors that artists felt were essential and important to supporting quality in 
relation to artists’ practice in participatory settings were identified, shaped and shared. These factors were tested further with partners and through discussion/feedback, 
potential as a useful tool in planning and development was highlighted, particularly in earlier stages of projects and for those perhaps with less experience in such work, 
or working together for the first time (Dean, 2013)  . Of the 15 Factors developed with the PPN artists, 5 had been shared by a majority of PPN members - over 70% - as  9

being ‘essential’ to supporting quality: 
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• Having time to think and reflect as part of a project 
• Feeling professionally valued within the project* 
• Having adequate resources - financial and other - to support planning, delivery and evaluation 
• Realistic expectations of what can be achieved in the time and resource 
• Having ‘buy in’ and trust between all partners/participants*   10

"
These factors have relevance and hold true here in this Placement context and were played out in practice, with students noting the emotions and intensity of the 
experience and the need for time for reflection to fully enable this reflective potential. All foregrounded the importance of trust - between students, teachers, Learning 
Centres, institutions and crucially learners. It was this complex of factors that contributed to the Placements working on the scale and with the openness that they did. 
There is opportunity for the Quality factors to be tested and put to work in both the planning of such projects, as well as in reflection on projects; helping to review their 
usefulness as a tool for discussion. For example, the factors may have potential as a way of more easily entering into dialogue about areas such as trust, resources, roles,  
expectations and understanding; reflecting on what factors happened and whether they had effect and in what ways. Not only does this allow potential for further testing 
and feedback on the factors, it also could support understanding of what fuller part such factors might have in the development of guidance for FE/HE in Placement 
development. "
• Guidance for FE/HE "
One of the actions within ArtWorks Scotland is the idea of developing guidance to support FE/HE in the development of placements. Learning reinforces the importance 
that guidance goes hand in hand with ‘live’ experience, which, surfaced in the Placement and PPN artists’ research, with artists expressing a desire for some ‘thing’ to be 
developed, as well as consciousness of the sensitivity around this. Students working on the Placements identified a need to be in the experience, to make mistakes and 
learn from them. The Placement project offered a way of experiencing with support, but without over formalising all of the steps along the way. This offers up an important 
learning point of balance between guidance as a proactive tool for discussion and planning, alongside the learning that comes from being in the experience and the 
multiple dynamics that emerge from within different settings, student pairings and mix of learners. Certain components may be important or essential to offer support in 
how work might develop more creatively within the nuance of needs and settings and as such, the Placements offer a way of considering how FE/HE guidance might be 
discussed and shaped by the sector; academics, and students. "
• Extending and sharing AWS resources "
AWS has developed number of useful resources for artists, in particular for those involved in the PPNs - including mentoring and network development etc; how AWS 
might maximise such initiatives in terms of usefulness to a wider body of practitioners across career stages - including student participation - is an area of interest. AWS’ 
approach has been very much geared to recognition of working with and strengthening existing communities of practice, and by, for example, working closely with FE 
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and HE, aspects of these resources might be made available to interested students; where feasible, built into programme information and time lines, encouraging a 
broader build up of communities of practice at earlier stages in artists’ journeys.  "
• Academic networks and communities of practice "
An academic network has been discussed within AWS and could have considerable potential to be developed by working directly with those FE/HE institutions that are 
already part of the AWS pilots: NCL and SEA/GSA, Moray House and Edinburgh College of Art, Royal Conservatoire of Scotland, Shetland College, Grays School of Art, 
and Edinburgh College. There is considerable potential in terms of legacy and ownership, in academics themselves who are directly involved in the development and 
delivery of these new pilots having opportunity to discuss ways forward for FE/HE; how learning might go forward academically, in what form and format. Academics from 
within the pilots, working together, meeting and discussing potential, needs, structures and ways forward offers interest and collaborative potential for shared academic 
development that could be valuable to the wider FE/HE sector in Scotland as well as nationally and internationally. It is an approach that is in line with how AWS has 
worked to build and strengthen communities of practice and practitioners. "
iii. 2. Learning potential for SEA and NCL "
This was a ‘test’ period and part of what was achieved included documenting processes and outcomes in order to reflect on progress with others, and to help share and 
consider structures and approaches for the future. A Phase 2 development of the Placements is in train - potentially with less financial resource - however, with 
considerable learning and understanding to support ways forward. Both SEA and NCL have demonstrated commitment by agreeing allocation and sharing of resources 
for phase 2 of the pilot; working to embed the Placements into each other’s curriculum, as well as looking at extended means of financial generation through grant 
applications, wider partnerships and sponsorship. The following propositions - some of which are already in progress - are offered as part of that consideration. "
• Sharing learning and further partnership building 
  
Dialogue about the Placements with key representatives of SPS, and in particular within forums such as Creative Scotland’s Arts and Criminal Justice Advisory Group are 
contexts that would be important to engage with. This extends too, to other sectors, with potential to extend the reach and breadth of focus possible through other kinds 
of knowledge input, working with wider academic and non-academic networking possibilities. Much of this is in train: discussions about the Placements have happened 
internally with presentations made at GSA’s Fine Art away day and via Knowledge Exchange support. SEA and NCL have already hosted extended links with experts in 
associated fields such as Criminology, with invited speakers presenting as part of the next phase of the pilot. Part of the strength of this partnership lies in how each 
partner institution supports the other in being involved in their existing networks and in building new ones. In other developments, SEA’s Head of Department was invited 
by NCL on to the Board of STIR, a prison arts magazine, operated with the support of NCL; STIR has developed a special supplement on the Student Placement Project 
(op.cit). The journal, Scottish Justice Matters will include writing about the NCL/SEA Placements in a forthcoming issue  ; funding from GSA’s Knowledge Exchange Fund 11

has been awarded to extend learning about the partnership, enabling release of time for SEA’s Head of Department to be involved in wider developments and discussion 
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about learning from the Placements. This is moving into new and other potential partnership areas, involving wider NCL and SEA partners in exploratory dialogue over 
potential working relations such as across, Arts, Criminal Justice and Community, offering developmental potential and new directions for the learning. NCL and SEA staff 
and students presented at the annual AWS conference, and at a special symposium about the Placements during the Koestler exhibition, Release, at Tramway, Glasgow. 
These opportunities offered further professionalising experience for students and staff, working together to shape ideas and forms of presentation and seeing their 
practice amongst other peers. All of these developments hold possibilities and as the strength of the partnership evolves, the more concrete these are likely to become. "
• Mentoring  "
’Mentoring’ was observed and noted between teachers and students and also between students of different years groups, and between different sets of learners and 
there is potential for mentoring to be considered further in terms of the role of students in supporting new cohorts, potentially with some ‘formal’ mentoring training built 
in. This ‘training’ could be developed alongside ArtWorks Scotland, for example, extending and building on some of the initiatives AWS has put in place for artists and 
merits further dialogue about how such a development might happen in terms of the HE programme within UG and/or PG study and in line with agreed student learning/
study hours. These approaches introduce the potential for tiers of input and pathways, with new cohorts of students working in Learning Centre settings as happened in 
phase 1 of the Placements, and past cohorts supporting/mentoring the next wave of placement students. "
• Pathways: Under-graduate (UG), Post-Graduate (PG) and Graduate  "
At present Under-Graduates are the cohort, however, there is potential for learning to extend into, for example, specially designed areas of Post-Graduate study or 
pathways, attracting students who have worked through the placement programme, as well as others. During interviews, learners had suggested the idea of students 
coming “up to the block”, working with them there “coming into our space”, seeing “our environment” and potentially encouraging “more (learners) […] to attend”. The 
potential to consider how students - especially those who have built relations with staff and learners - might move and develop practice within other areas of prisons 
beyond the Learning Centres, offers further opportunity in terms of how different kinds of learning development might take place. ‘Pathways’ offer potential to consider 
how short courses at Under-Graduate and Post-Graduate level might be developed. For some students, there may be interest in accredited mentoring; or electives in 
specialist areas of prison/criminal justice work. These wider areas may be seen as part of or additional to the ‘live’ placement. Course writing, marketing and delivery 
requires resource and experienced personnel, however, this may be an area for consideration between NCL and SEA/GSA, looking at if/how each institution might be 
involved in the development and delivery of areas. The Placements demonstrated that there was important learning and teaching knowledge to be gained from the live 
project, especially in relation to empathy and reflection and how this might link to current developments such as the GSA, School of Fine Art, PG Studio Teaching Elective, 
is also of potential interest  .  12

"
Graduate trainees, Fellowships or Residencies within criminal justice settings offer further opportunities and might be open to wider forms of funding potential beyond FE/ 

Dr Fiona Dean,  ArtWorks Scotland Research December 2013 	     "                                                                                                                                                                                                                     25

!  Developed by SEA, the PG Studio Teaching Elective, enables Fine Art students to gain direct experience of teaching in a higher education studio context and is supported by seminars on a range of 12

related learning and teaching developments. There may be scope in the consideration of Pathways, to explore if and how the NCL, SEA/GSA partnership with SPS might offer PG students, for example, 
another, distinctive experience of learning and teaching in a very different setting.



HE. For example, these might follow models such as ABOG Fellowship for Socially Engaged Art, which, pairs project support with assessment tools and tailored 
resources, supporting early career artists; or distinguished artist fellowships allowing more experienced practitioners to realise ambitious scale projects  . If managed by 13

SEA/NCL this might extend the continuum of opportunity and future trajectories possible within the Placement experience  . While time and funding are key 14

considerations, these areas could merit further dialogue to help consider, which, as well as if and how specific areas may most productively be taken forward by partners "
• Assessment "
Presentation and exhibitions all formed part of the process as did a closed forum for students to share ideas and there is potential in this area for development. A website   
blog has been used previously and very successfully by GSA on a Post Graduate programme (MADAE - now no longer operational). The blog offered critical ways of  
researching and sharing learning with others that may be useful to this context, offering ways of making visible learning and reflection as a more natural part of the 
process  . The Royal Conservatoire of Scotland have been developing specific means of student assessment around Placements linked to reflection and presentation 15

and there is possible scope, particularly in terms of considering ‘academic network’ potential, for SEA/GSA and NCL to look at this area with RCS, with further possibility, 
for example, to explore collaborative learning and teaching development and grant funding. "
• Extending learners’ experiences "
The idea of extending engagement via Exhibitions and Events inside and beyond the Learning Centres, within wider areas of prisons, involving other groups of learners, 
had also been raised during the research, with NCL’s Project Lead adding that, “prisoners are obviously very isolated from the wider world […] holding an event in the 
prison, which outsiders attend and that prisoners can participate in, is important”. This holds potential in terms of how, for example, the success of initiatives such as 
STIR might be built on to include the possibility for discussion events/conference, where participating learners are a core part of proceedings, making presentations and 
sharing their reflections. For example, the Post Placement discussion event took place in the CCA, Glasgow; what might happen if such an event was to be held in a 
Learning Centre/s or within an area of the prison? Would this enable participants’ voices to play a stronger part? Might that help further develop some of the diverse 
learning tools used during the placements - collaboration, group work, presentations, crits - as learners consider ways of sharing their experiences? The Placement has 
already given rise to some critical and reflective writing by learners, as well as a special supplement of STIR and this potential for further connection amongst learners, 
students and others through shared discourse offers considerable interest to developments. "
• Extending staff experience: continuing professional development (CPD) "
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One of the initial ambitions of the partnership had been thinking about the potential for staff CPD. In reality, the role of staff was one of important support for students, 
however, in taking on this role, as staff indicated in interviews, it often helped them to become more aware of their strengths; how and what they really excel at in their 
jobs; their considerable skills and attributes. As with many work contexts, we perhaps don’t look often enough or have time to reflect on how good we are at certain 
things, only what more we feel we need to do. This may be an important aspect of the placements; through supporting others, strengths and experience can be seen 
more fully, in particular through the mentoring and support provided to students, as well as potentially through reflection. Staff documented, supported, mentored, 
planned, anticipated, and responded as part of the process. It may be that there is consideration of the feasibility of a specific allocation of time being made available to 
more fully support staff to take on these many roles when working with students as part of a reflective CPD development. Or perhaps staff may identify what kinds of 
potential they feel the partnership has for them: is it opportunity for reflection on practice; their own and others? Could it be attending some of SEA/GSA’s programme 
such as lectures and Friday events? Might they take part in student crits within SEA/GSA to get a ‘live’ sense of students’ learning? As well as teachers, staff included 
Prison Officers. Small but important observations were made about how the process had offered further opportunity for teachers and Learning Centre managers to invite 
and encourage Prison Officers into the art room. Many students had also been aware of the opportunities offered through the art activity to extend relations between 
learners and Prison Officers, and had also tried to support this where possible, inviting Officers to events and talking with them about the projects. This may be a further 
direction offered by the Placements. Just as staff/teachers have come to be part of the exchange, there may be scope to involve Prison officers in these early 
presentations to support wider forms of development and dialogue about what each other does. These are small observations of possibilities; staff themselves may be 
best placed to pinpoint what they feel they might not only usefully and productively give to but receive from the partnership. "
• Concluding comments "
While a further phase of the Placement pilot is already underway, one observation raised during the research had been that the success of the pilot perhaps, in some way 
was based on a degree of naiveté amongst students about the settings and that this enabled ambition and possibilities - was it to happen again, the knowledge gained 
might affect this potential of the ‘unknown’ and work may not have the same impact. However, in response to this question specifically, it was noted that: "

“opportunities like this allow students to push the edges of things - the placement context is new to students just now, and they will make it new again; they just 
keep looking around to make a different opening - there will always be an aspect of risk in that and risk is what’s really important; it gives the edge, […] I don't mean 
a physical risk but a creative risk; things don't always turn out the way you think they might but all of our roles in that are to turn those things round into things that 
are positive.” (Project Lead SEA/GSA) "

One of the distinctive qualities of these Placements was that they formed part of a new FE/HE partnership, between Offender Learning and Skills, New College 
Lanarkshire, which operates within 7 Scottish Prisons and an Under-Graduate programme in Fine Art at Glasgow School of Art, specialising in Sculpture and 
Environmental Art. This programme holds specific interest in work that responds to context of both people and place and these characteristics had been part of NCL’s 
initial interest in considering what this approach might bring to a Prison learning context. As such, the Placements, in this instance, were not presented to students as 
something separate but as an extension of “what they do and sharing the ways ‘they learn’ in another context” (Project Lead, SEA/GSA). Motivation for taking part, on the 
whole, and across all participants - students, learners  and staff - lay in the difference and potential of experience that each might bring to the other, with no overly fixed 
ideas of what that might be or do. A further important characteristic was the inclusiveness of the approach. The Placements involved work with all 7 of the Prisons and all 
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self-selecting SEA students who showed interest in taking part were included; organising and delivering over this scale within such a complex of settings was no easy 
task.  

Learning from the Placements has future potential to open up further challenge and that is clear from the responses of students and staff and from the projects realised. 
What more might be learned from understanding of students’ ongoing journeys into these contexts and the impact and effects of each encounter and intervention on 
their approach and experience? How might that help in terms of understanding what forms ‘training’ for working in contexts such as these might take? What guidance, 
tools and resources might students develop and offer to other students taking part in future placements and what form might these take - practical, visual, written? The 
experience and approach will be different next time: maybe some learners will take part again; perhaps there will be a different set of learners and students taking part; 
teaching staff understand better what this might be as do Learning Centre managers, SEA staff and students. Understanding based on this past experience can open up 
ambition.  

While funding will always be key, willingness is there for development and learning is there to build on in terms of structure and process. As well as the increased practical 
understanding gained, learning also shows clearly that for the students taking part, the Placement experience was not passive; it was active, emotionally and socially, and 
empathy between the different sets of learners was central to exchange and learning. The reality, especially for students, was very much the emotional side and there was 
a strong sense of responsibility and commitment by all involved to support and allow this experience to happen as openly as possible, with “the impact […] on (students’) 
own developing art practice” being noted as “palpable” and one that “will profoundly affect the ways in which they employ their creativity in the ‘now’ and in the future.”  16

All shared in common a grounding realised through practice and rooted in the importance of the ‘live’ experience, supporting discourse, reflection and connections 
between different year groups, disciplines, students, learners, and staff. Openness was at the core, and the trust that developed between all of those taking part and 
especially through the meeting of learners in prisons and art school, was potentially one of the most important aspects of the placements; art students putting themselves 
out of their comfort zones and into the unknown and learners in prisons being willing to embrace that uncertainty too, each learning from the other. This approach points 
to how partnership and the possibilities of difference might enhance what each other does - what it might bring and how it might work in practice - and willingness to 
embrace the unexpected in what this collaboration might do was an approach, which, despite the challenges, remained central and important to the process throughout. 
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